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Chapter 79
lssue: Toolsfor Online
TeacherCommunities
of Practice
VanceStevens
Petroleum lnstitute
Abu Dhabi, United Arab Emirates

Stevensis the founder of Webheadsin Action, a teachers'communityof practice(CoP)
existing almost entirely online, which explorestechnology collaborativelythrough the
extensiveuse of computer-mediatedcommunication (CMC) tools. In this chapter,Stevens
documents the birth and developmentof this community. He exploreshow teacherslearn
to use CMC tools in a constructivist setting, such asthat offeredby the Webheads.Teachers'
hands-on professionaldevelopment,in turn, informs their interactions and approachesto
languagepedagogywith their own students.StevensdescribesseveralWebheadclassrooms
and arguesthat if teacherspursue ongoing professionaldevelopmentin the context of CoPs,
they will work within a constructivist paradigm, where scaffoldingoccurs in a sharedzone of
proximal development.

Before yoa read:
. What professionalinteractions haveyou engagedin while developingyour pedagogical skills?Were any of theseonline?
. How do the ways in which teacherslearn throughout their schooling affecthow
they teachtheir students?What are someexamples?
. What constructivist techniquesdo you feel are appropriatefor your students,
either online or faceto face?
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Writing for Wehheads:
Growth of an Online Community
Languageteachershave often shown themselvesto be on the leading edgeof computerbasedtechnologiesbecauseof their involvement in communication. The Internet is an
excellentmeansof putting people in touch with one anothet and this characteristichasbeen
exploited by languageteaching professionals.The tools with the most potential for learner
interaction can also be used by teachersto learn about thesetools and how to usethem with
students.In fact, to use CMC tools successfullywith students,teachersmust gain experience
with thesetools themselves.One significant solution to the problem of incorporating rapidly
developingCMC and other technologiesinto ongoing teachertraining hasbeen the formation of CoPsonline,where teachersshareand learn how to usetechniquesthat benefittheir
studentsin online or blendedsettings.
Wengeris perhapsthe best-knownproponent of the conceptof communitiesof practice
(1998).He definesCoPsas simply "groupsof peoplewho sharea passionfor something
that they know how to do and who interact regularlyto learn how to do it better" (2002,I).
Wenger(1998,n.d.) distinguishesCoPsfrom other communities(e.g.,a neighborhood)
becausethey sharethree crucial elements:
1. A common domain of interest(a specialrysometimesrecognizedas suchonly
within the CoP)
2. Cohesion and interaction within the community (asopposedto simply shared
membership in an organization)
3. A practiceor expertise(asopposedto a common passiveinterest,for example,
in books or movies)
I cameto realizethe importance of online community in languagelearning during the
1990s,when I beganteachinga writing courseat Winet's (n.d.) project,StudyComEnglish
for Internet, for studentsfrom around the world. StudyCom matchedvolunteer teachers
with volunteer studentsin free online courses.However,I soon saw that sending composivia e-mail did not engagethe studentsbeyondthe initial correspondence.
tion assignments
made a Web pagefor our course,I was so impressedthat I took it
my
students
When one of
upon myself to learn the Web-authoring languageHTML. This was an awakeningfor me, a
realization that what was missing in the fleet of e-mail messagespassingin the night was an
anchor.This student had demonstratedthe importance of having such an anchor-a portal that would focus the courseon its objectivesand expand its purview infinitely through
hyperlinks to other relevant documents on the Internet.
Another significant leap came in the late 1990s,when Winet introduced what he called
in English and encouragedhis teachersto explorevirtual chat rooms in The Palace
3D classes
(200I-2006), a free online spacewhere participants were representedby avatars(characters
that could be createdfrom personalphotos or graphics).The illusion of three-dimensionality
was createdby endowing eachPalace(a graphical chat spaceunique to a given server) with
objectssuch as doors and windows hyperlinked to other graphical spaces,so visitors had the
impressionof moving from room to room. My writing classesuseda Palacechat room called
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the Virtual Schoolhouse.The interface gavevisitors great leewayin expressingthemselves
not only in text but also with emoticons (small imagesthat representfeelings)and tools that
allowed them to control the environment in imaginative ways.For example,visitors could
sharegraphical objectsby dropping them, virtually, and letting others capturethem. (Other
multi-user,object-orienteddomains [MOOs], suchas schMOOzeUniversity [n.d.], are
liked the graphical Palaceenvisimilar in concept.)My students,now known as Webheads,
ronment and saw it as an enjoyableway of improving their languageskills.
Members of this early Writing for Webheads(WfW) group (seeStevens2006c)tended
to rangein agemainly from secondaryschool studentsto young working professionals,
although we had a septuagenariangrandfather in the group (a former minister of culture
from Argentina) aswell as a young schoolboyfrom SaudiArabia. The studentsshareda
desireto improve their English, often for careerenhancement;an attraction to the Internet;
self-motivation asvolunteer learners;and suftcient English ability to cope with unfiltered
interaction with native speakers.They also tended to be empatheticwith eachother and
appreciativeof the opportunity to learn on the Internet. A small subsetof the group consistedof nonnative-English-speakinglanguageteacherspracticing in their respectivecounteachersin the group,benefited
tries. Theseteachers,aswell asthe native-English-speaking
from having the opportunity to try online techniqueswith genuine students,and all parties
appearedto have sufficient self-interestin the arrangementto developand sustainit over
a period of severalyears.(The teachersin our WfW group would eventuallybecomethe
Webheadsin Action.)
In addition to e-mail and the MOO for chat, I found the following tools to be beneficial
to sustainingthe emerging community:
. ICQ (2006),Internet chat software,introduced a revolutionary meansof seeing
when friends are online, and we usedthis tool as aback channelto get in touch
with eachother, help eachother download and install neededsoftware,and meet
in whateverother chat tool we were experimenting with that week.
. I used my new HTML skills to help studentsand teachersget to know one another
by posting their writings on the Internet. (In the current Internet world, this can
be readily accomplishedthrough Weblogs[blogs].)
. I requestedthat studentssend me photos, and I eventuallymounted a gallery of
portraits with links to individual student Web pages.Theseefforts servedto create
a far better senseof community than simple e-mail exchanges.
. Eventually studentsand teachersstarted e-mailing audio files to eachother, using
Pure Voiceand RealAudio (now calledRealPlayer[2005]).The voicesadded
another dimension to what we were learning about one another,and audio had
pedagogicalvalue aswell. One student uploaded recordingsof her reading aloud
and askedfor feedbackon pronunciation. We often heard from studentsthat aural
training was something they felt was lacking in an online environment, so they
were happy when they had a meansof practicing with other group members,some
of whom were native speakers.
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. A Eurekal moment camewhen we first tried an early version of HearMe (no longer
available),a synchronous,audio-enabledchat servicethat worked as a plug-in
through our Internet browsers.The makers of HearMe sent us code that we simply
copied into our own Web pages.By visiting thesepages,we could speakto each
other.
WfW participants could now find eachother in ICQ, drop by The Palacefor text chat,
and then speakto one another in HearMe. We were well on our way to becoming a group
who, despitehaving never met personally,knew a greatdeal about one another: what we
looked like, what we soundedlike, and through our writing, how we perceivedthe world
and one another.We had, in short, becomea CoB despitebeing divided by great physical
distances.

Community Building 7O7: Wehheads in Action
By the early 2000s,WfW had branched out from simply meeting online regularly to participating in online events.For example,the WfW teachersgavea presentationat the April
2000 Teachingin the Community Collegesonline conference,and we invited our students
to participate.We realizedthat having studentsmeet and interact with languageteachers
exposedthe studentsto authentic language,and their confidenceand motivation grew when
they found that they could communicate successfullyin a live presentation(seeCoghlan and
Stevens2000).
Our use of voice chat at that time was innovative and, combined with our foray into
online conferencing,gaveus the opportunity to invite newcomersto our online gatherings.
We beganto submit proposalsfor online eventsat land-basedconferences,and when they
were accepted,we posted to electronic lists frequentedby languageteachersto announce
our live online voice events.In this way,we engagedlive conferenceaudienceson land in
impromptu interactions with remotelyparticipating WfW members.We were pleasedto
find not only that theseeventsworked, but also that we could count on memberswithin the
group to make and keep appointmentsonline. Another important aspectin online community developmentwas having confidencethat reputationscould be stakedon unseencolleagueswho were responsibleenough to one another to keep their promises.
Our use of voice technology had a different kind of impact on WfW, one that changed
the characterof our community. Voice chatting, and its potential to reachlearnersand peers
online, brought attention to our work and enabledus to becomemore involved with teachers
who wanted to learn about CMC and how to use it with their students.Unfortunately,the
increasinginvolvement of teachingprofessionalsultimately had a dilatory effecton student
participation. Studentswho popped by our regular Sundaysynchronouschatsfound that
their voiceswere being drowned out by native-speakerbanter,and the discussionon the
mailing list was tending toward teachertalk.
As a result of this divergencein purpose and audience,I took advantageof an opportunity at the end of 2001 to deliver an online workshop (Stevens2006a)in the secondannual
TESOL CALL Interest Section-sponsoredElectronic Village Online (EVO; for a description
of this volunteer effort, seeHanson-Smith and Bauer-Ramazani2004).The workshop was
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meant to show teachershow an online community could be formed by involving the participants in an actual community formation experience,and then relating this experienceto
the context of languagelearning. Many teachersin WfW joined the workshop, which came
to be known as Webheadsin Action (WiA) to distinguish it from WfW. (Seethe group site
at Stevens2006b).Although many of the teacherstried to keepa foot in both communities,
it soon becameclearthat the most stimulatingcontributorswere focusingon WiA. Consequently,WiA has flourished and expanded,and as of this writing four yearslater,it continuesto generatemany e-mails eachday and produce frequent collaborationsamong members
(Figure19.1showsthe portal page[Stevens2006b]).While the studentWfW group still
existsat around four hundred members (about the samenumber asWiA) and continues
to enjoy sporadic interaction, the dynamic of the group has diminished, and its members
hardlv know eachother aswell as in the early days.
Itfrn are the Webheads?Susanne

fursdflm srxhcrhasse'tup a tred f*r un a.t

Th;J

Figure19.1. WebheadsPortal Pagewith GommunityMember lmages
Source:hnp:,/,/wvttw.vancestevens.com/papers/evonline2OO2/webheads.htm.
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Webheads Wonkshop Outcomes
The content of the EVO WiA workshop was both skills (instruction in the use of the free
text, voice, and video synchronousand asynchronousCMC tools in learning environments)
and pedagogy(a discussionof how thesetools could be usedto help bind a group of diverse
online participants into a cohesivecommunity). By using thesetools, WiA membersmet
online as a CoP and got to know eachother while sharing experiencesand expertise.There
is no doubt that the participants enthusiasticallyembracedthe global community that
emerged,asshownby evidenceleft throughout our Web archives(see,e.g.,Almeida d'Ega
2005b;Stevens2006b).
In addition to the split from WfW, there were two particularly important outcomesof
the EVO WiA session.First, many of the group membersapplied to their teachingwhat they
had learned from participation in this online community. WiA membersregularly document
their teaching experienceswith online CMC tools, and severalhave specificallydocumented
changesin their teachingby comparing their work before their encounterwith WiA to more
recentwork influencedby the CoP (e.g.,al-Othman 2001-2004;D. Gonzillez2003a;Yeh
2003a).
Second,unlike other EVO sessionsthat met during this eight-weekperiod, the Webheadsdid not disband.Throughout the year,we continued to meet at our regular Sunday
chat at ThppedIn (SRI International 1995-2004).Group memberscontinued to participate in specialonline eventsaswell as face-to-face(f2f) and online conferences,and even
launchedtheir own traditions, such as an annual HalloWebheadparty at the end of each
October.WiA attractednew members,in particular those who becameinterestedin the
group through their researchinto CoPs(e.g.,C. M. fohnson 2003;Steele2002)and those
Becominga Webhead
who participatedin what havesincebecomeannualEVO sessions,
(seeD. Gonzillezand Almeida d'Ega2006) and its many sequelsrun by "graduates"of the
original group, to inculcate in others the Webheadmodel of community formation. Through
interaction with new members,the community-of-practice paradigm has been embracedas
a model for the learning that takesplace through a loose yet strengtheningassociation(Lave
and Wenger1991).
Sincethe 2002EVO WiA workshop, the CoP model hasbeen replicatedwith consistent successin the formation of similar communities, for example,RealEnglish Online for
teachersand studentswho usevideo (Marzio and Hanson-Smith 2006),and the bloggersof
Dekita.org's(Ammann, Campbell,and Dieu n.d.a)EFL/ESLExchange(Ammann, Campbell, and Dieu n.d.b), who meet in weekly chats,presentat online conferencestogether,and
publish a communal blog and interlinked blogs with the work of studentsfrom around the
world. As Brown and Gray (1995) say about CoPs,"what holds them together is a common
senseof purpose and a real need to know what eachother knows" (J3 under Communities
of PracticeEmerge).The Communities of Practicegroup, com-prac (1.Smith 2006),is one
of many CoPsthat have come together out of an interest in CoPsthemselves;theseare often
excellentsourcesof material on the topic.
An examination of long-term CoPssuggeststhat the following componentsare integral
to their formation and maintenancein a distributed online environment:
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. engagedcoordination-To retain vitdity, CoPsneed intensivenurturing by a committed and skilled coordinator (or coordinators).The coordinator ensuresthat all
the other componentsare managed,and that membersof the group feel personally
welcome,appreciated,and involved.
. pictures-Posting community member pictures on the Internet is a trademark of
our CoPsand helps membersget to know one another.
. voices-Yoice over Internet Protocols (VoIPs) are common CMC tools thesedays,
and voice recordingscan be stored at community portals and made available
through Web sitesand blogs. Somemembers of our community feel that voice is
more powerful than photo imagesin forming impressionsand leading to bonding,
but certainly, in tandem, thesetwo help CoP membersget to know and relateto
one another.
. community Web pages-WebheadsdevelopWeb pageswhere member details,such
asplaceof residence,workplace,professionaland evensometimespersonallinks
and vignettesare recorded,again for the purpose of helping others in the CoP
form impressionsof personality and professionalbackground.
. asynchronousinteraction-WiAmembers utilize free electronic lists and community portals, such as Yahoo! Groups (2006),and set up wikis (Web pagesthat can
be edited collaborativelyonline), blogs,Moodle sites,discussionboards, and so on
to establishasynchronouscontact among members.
. synchronousinteraction-Webheads establishregular weekly online meeting times
using freely accessibleWeb portals, and we encourageuse of instant messagingin
our groups.
. archives-Memberspost transcripts of conversationswith eachother on the Internet; archive collaborativepresentations,publications, and other accomplishments;
compile syllabi developedduring collaborativeonline sessions;and link theseto
pictures and biographical details to enablethe community to recognizeand get to
know the contributors and the classesthey teach.
. informality-We recognizethat we are essentiallyhuman, and we front the phatic
(social and emotive) elementsof our interpersonal relationships.This style of
interaction has resultedin collaborationsof the highest professionalquality.
. tolerance-A member once remarked that among our strengthsis downplay of any
personalagendaamongmembers.Acceptanceof boundary members(sometimes
called lurkers) is also a Webheadcharacteristic;membersare welcometo make
contributions wheneverthey feel comfortable doing so.

The lmportance of Ghat in Gommunity Cohesion
What is usually called chat is discouragedin many languagelearning settingsbecauseof its
associationwith telegraphicdiscourseand paucity of content. Someseechat as a frivolous
wasteof time-anathema to learning and a panaceafor lonely hearts.Many regard it as
potentially dangerousbecausepeople can misrepresentinteractions or revealtoo much of
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their identity and exposethemselvesto abuse.Tudini (2003),for example,notes a problem
with "interlocutorsseekingvirtual sex' (p. 154;seealsoPrivacyRightsClearinghouse2005;
Rao 2003). However,the telephoneis also susceptibleto thesepitfalls: people can waste
time on the phone or use their mobiles to arrangetrysts. Yet the telephoneis perceivedas
a remarkabletool that facilitatescommunication and helps people accomplishtasksthat
would be impossibleor difficult if left to other meansof communication. Nonetheless,the
telephonesuffersseverelimitations as a pedagogicaltool. It is expensiveover long distances
and impractical for useby more than two people without specialequipment or venues.If
only people could pick up the phone and call anyone(or a group of people) anywherein the
world at any time for aslittle as they spend on their Internet connection. Chat tools allow
people to do this and more, in combinations of text, voice, and video image.
For teachersto gain more realistic perspectiveson the benefitsof chat with students,
they must use it themselvesin their own professionaldevelopment.The activity most pertinent to this outcome is teachersjoining a chat to find out from eachother how to use CMC
tools and best apply them in teaching.Setting conditions wherebyteachersare able to interact in CoPsexposesthem to qmchronous communication in safeand healthy environments
and helps them realizethat such environmentscan be createdfor their own studentsaswell.
(Seeexamplesin Almeida d'Ega2003c,chapter12 in this volume;D. Gonz6lez2003b;Trites,
chapter 15 in this volume.) For commonly used softwareor Internet tools to be used effectively in professionallearning environments,they must be freely availableto all concerned,
that is, both low cost and cross-platform,in order to encourageparticipation from all group
members.Becauseof our activities as innovators and pedagogicallycutting-edgeusersof
CMC, Webheadshavebeen fortunate over the past few yearsto havebeen granted free use of
variousvoice-enabledpresentationtools whosecostsareborn by the host services,suchas
LearningTimes(2006),Alado (n.d.),and WorldBridges(n.d.).See CMC ToolsUsedby WiA
on the next page.

Community Building 2O7 :
Constructivism in Blended Communities
Reflection on WiA suggeststhat teachersmust experienceparticipation in a CoP to understand the range of CMC tools availableto them, to gain some expertisein orchestrating
their use,and to practice the pedagogicalprinciples appropriateto them. A CoP provides a
(Yygotslcy1978) andscffilding in training techniquesto offer
zoneof proximal development
an authentic and rewarding experiencefor teachers,who learn at their own pacewith the
support of other languageteachingprofessionals.After such experiences,members can put
expertiseback into the community, extending the scaffoldingto others. An online CoP is
unique in that it necessitatescommunication through the tools that are being learned.
Techniquesfor scaffoldingin CoPsintroduce teachersfirsthand to learning through
constructivist models. Much has been written about constructivism in learning (for a
comprehensivelist of Web resourceson the topic, seeRyder 2006).Hsiao (n.d.) provides a
succinct definition:
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CMC Tools Used by WiA
Tools available free to the public
o YahoolGroups[Yahoo!2006] to managegnoupmembership,set up an elecronic
list, and enablefile sharing
o instant messagingtools, such as ICOt2OO6l,Yahoo!MessengerIZOOEJ,and
Windows Live[fonmerlyMSN] Messengert2OO6),to locategroup membersonline,
communicatesynchronously,and facilitatemeetings
. voice-and video-enabled
tools such as Yahoo!Messengen
communication
NetMeeting t2OOOl,iVisit(2OOG),and Paltalkt2OO6l
. learningenvironmentssuch as Nicenettz003l, GlobalEducatons'
Network[n.d,J,
TappedIn (1995-2OO4),and Moodlet2OO5)
. Web enhancementssuch as blogs and Web authoringtools or HTML to develop
Web pages with photos, othen gnaphics,and embeddedmedia files

Tools granted especially to Webheads
o Elluminate(2OO1-ZOOEJvoicepresentationsoftwareat
and Webcam-enabled
LearningTimes
[n.d.J
. TalkingCommunities[n.d.JWebcam-enabled
pnesentation
softwanegrantedto us by
Alado[n.d.J
o webcastfacilitiesand server spacefor podcastingmade availableby Wonldbnidges
[n.d.]
. senvenspaceand manyserver applications[such as MoodleJmade availableby
OpenSounce
fon Educators[n.d.]

Constructivist approachto learning emphasizesauthentic, challengingprojects that include
students,teachersand expertsin the learning commumty. Its goal is to createlearning communities that are more closelyrelatedto the collaborativepractice of the real world. In an
authentic environment, learnersassumethe responsibilitiesof their own learning, they have
to developmetacognitiveabilities to monitor and direct their own learning and performance.
When people work collaboratively in an authentic activity, they bring their own framework
and perspectivesto the activity. They can seea problem from different perspectives,and are
able to negotiateand generatemeanings and solution through sharedunderstanding.The
constructMst paradigm has led us to understandhow learning can be facilitated through
certain types of engaging,constructive activities. (II.2)
"Engaging, constructive activities" are precisely those that Webheads encourage (for
examples of activities, see StevEns2004; for a continuously updated index of WiA worh see
Almeida d'Ega 2005b). One of the interesting results of WiA has been the conscious transfer
of community-building strategies from the online experience, where overt strategies are
required, to f2f or blended environments, which might not seem at first blush to require such
strategies.
In constructivist thought, learning is considered a social phenomenon, and the presence of a community (others within one's zone of proximal development as well as experts
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leading the way) is a strong influence on learning. Teachershavelong sought to make use of
the notion that learning is aided by the social interaction that resultsfrom putting students
into small groups and having them provide feedbackto one another.However,I now find
that the community-building techniquesthat I apply to my online classes,by which students
get to know eachother through their Web presence,work equally well in my f2f classeswhen
they are blended with online experiences.The feeling of community within the classdevelops when student work is made availableonline for scrutiny by an audienceof appreciative
peers.The studentswork to project the right presence,and others in the classcome to appreciate the personality quirks that show through (especiallywhen studentsare encouragedto
illustrate their work with digital art).
The following are techniquesfor community building that are mirrored in WiA and
that I use in my blended but largely Afhnguage classes:
. Have studentscreateWeb presencesthrough blogging and/or creating Web sites.
. Createcommunity Web pageswhere member introductions and links to personal
and professionalWeb sites,voice mail, and blogs can be accessed.
. Postthesecommunity member pages,with pictures, on the Internet.
. Encourageinterchangebetweenthe local student community and others around
the world.
Blogging givesa voice on the Internet to studentswho do not have direct knowledge of
HTML, and it can be an important elementin building community online (A. P.Campbell
2003;Gallowayn.d.; seealsoStanley,chapter14 in this volume).The advantageof blogsis
that studentscan get themselvesonline instantly (seeStevens2005a).They do not have to
bother with creatingWeb pagesor deal with any of the normal aspectsof Web hosting and
file transfer.Furthermore, studentscan personalizetheir blogs with photos and links to other
Web spaces.I think of blogging as a messagein a bottle becauseit also grants studentsaccess
to an audienceof readersand interactantsbeyond their immediate school confines.Many
Webheadsare doing significant work with blogging (e.g.,Dieu n.d.; G. Stanley2005,chapter
14 in this volume; Suzuki 2004).
Other Webheadshavefound unique ways to utilize the Webheadscommunity in their
f2f or, more usually,blended languageteaching situations. GonzSlez(2003b),for example,
notesparallelsbetweenlessonslearned in a community of peersand their applicationsin the
classroomwith regard to chat, which sheconsiders"an unexploited tool for languagelearning and teacherdevelopment"(gt under Conclusion). Gonzilez used her experiencewith
Webheadsto createa blended,chat-suppported,video-enhancedEnglish coursefor architecture studentsin Spain and Venezuela(Gonziilez, chapter2 in this volume; D. Gonzdlez and
St. Louis 2002).
Al-Othman (2003-2004) applied some Webhead-inspiredinsights to her teachingwhen
sheannouncedthat her Kuwait University end-of-term student presentationswould be
deliveredlive online through the Webheads'Alado(n.d.) voice chat room. Sheinvited community membersto participate by listening and then helping to evaluatethe presentations.
Yeh (2003a)also appliesCMC techniquesto her blended classesin Taiwan; shehas createda
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graphically appealingset of Web pagesdocumenting her students'work with other Webhead
community members.One exampleof her ongoing work is her online sessionswith Webhead songwriter Michael Coghlan. Yeh'sstudentslistened to recordingsof Coghlan'ssongs
and then met the composeronline to discussthe lyrics with him (Yeh2003b,2004a).Yeh
also has her studentsrecord and critique eachother'sspeechesin an audioblog (or podcast)
on the Internet (Yeh2006).An exampleof her work with total physical responsefeaturesa
charming online video of her studentstalking their way through a Tai Chi demonstration
(Yeh200ab).

Challenges and Future Directions
Despiteevidenceof the benefitscited in this volume, teacherstypically are not taking advantage of availabletechnologiesto put their studentsin optimally communicative,interactive,
constructivist, student-centeredlearning environments.There are many reasonsfor this situation. Foremostmay be that thesetechnologiesare emerging and evolving fasterthan teachers are ableto keep up with them. Teachersare typically overworkedwith their day-to-day
tasks,and it is the exceptionalteacherindeed who takesthe time necessaryto stay current
with technology.Many teachersare simply not interestedin the technology for its own sake,
and only consider using it in situations where it can marginally enhancewhat they have
alwaysdone with students.This is a laudablefirst step,but the most appropriateapplications
of technology in educationrequire both skill and art. Technologyas a tool most resemblesa
paintbrush-using the brush to refresh a surfacethe way sailors apply paint to ships involves
a much lower level of skill and familiarity than manipulating it like an artist. Producing truly
stimulating material requiresfinessein applying technology so that studentswill not only
benefit from the immediate implementation but also be able to manipulate the tools themselvesin an imaginative manner in pursuit of their lifelong learning objectives.Therefore,the
most successfrrlusesof technology in educationtend to be innovative, and for innovation to
occur, it is necessaryto haveboth an interest in technology for its own sakeand a meansof
efficiently pursuing that interest and applying it to one'sparticular situation.
Innovation and application are far from impossiblegoals.This chapter supportsthe
assertionthat if teacherspursue professionaldevelopmentin the context of a CoB they can
achievethesegoalsby working within constructivist learning environments,where scaffolding occurs among those in a sharedzone of proximal development.To apply communitybuilding techniquesto online or blendedteachingpractices,teachersneedto experience
participation in a CoP in which thesetechniquesare used for their own learning. Then
teachersare in a position to apply theseprinciples to their own classroomswith confidence.
To begin the processof becoming Internet-literate,teachersare urged to join online courses
such as the EVO or the Principles and Practicesof Online TeachingCertificate sponsoredby
TESOL, and to join a CoP such asWebheadsin Action, or for newcomersto technology,its
spin-offgroup, Learning with Computers (Baya2005-2006).This invaluableexperiencewill
lead to a lifetime of satisfactoryteaching and learning in the global network. (To join any of
the communities discussedin this chapter,visit the site addresseslisted in the appendix.)
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Appendix-ChapGer 79
Online Communities and Tools for Eommunity Building wr
Online Gommunities for Teachers and Students
AustralianFlexibleLearning
Fnamework

net.au,/
hIr,p:/ /wv,tw.flexibleleanning.

Communitiesof Pnactice
comprac home page

htcp:/ / groups.yahoo.com / group/ com-peac/

EFL,/ESLExchange

hutp:/ / www.dekita,org,/exchange/

GlobalEducatons'Netvvonk

hLtp:/ /vu.cs. sfu.ca,/GEN/welcome/welcome.html

Leanningwith Computers

http: / / groups.yahoo.com / group/
learningwithcomputers,/

LearningTimes
community home pages

eanningtim es. neL/
hltp: / / ruttwt.l

Merlot: MultimediaEducational
Resourcefor Learningand Online
Teaching

erlot. org,/
hltp :/ / ttttrwt.m

MiddleWeb:ExploringMiddleSchool
Reform: Some TeachenMentoninq
Resources

com,/mentoring.html
hwp:/ /v,tv'rw.middleweb.

NoviceTeachenSupport Project

hIrtp:/ / ntsp.ed.uiuc.edu,/

OpenSourcefon Educatons

ftrtp:/ /wv,rw.opensource.idv.Ent
/ moodle/

The Palace

epalace.com,/
http :/ / v'w'rw.th

TeacherSupport Network

htfip:/ / wv'rw.teachersu pp ort.inf o/

Teaching.com

ing.com/
htfrp:/ / rr'wwt.teach

RealEnglishOnline

htfrp:/ / groups.yahoo.com/ group/ Beal-English-Online
/

schMo0zeUnivensity

hHcp:
/ / schmooze.hunter.cuny.edul

StudyComEnglishfon IntePnet

hnp :/ / v,rww,
study.com/

EVOnIine2 OO2-We bheads
CommunityEvent
WiA home page

hILp:/ / groups.yahoo.com / group/ evonline2OO2
_webheads/

Webheads in Action: Communitiesof
Practice Online
WiA portal page

http :/ / vrww.vancestevens. com,/ papers,/ evonIine2OOA/
webheads.htm

Woddbridges

hLtp:/ / worldbridges.net,/

Writing for Webheads:An
Experimentin World Friendship
through OnlineLanguageLeanning
WfW portalpage

hLIp:/ / vvvvw.
homestead.com,/prosites-vstevens/files /
efilwebheads.htm
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Learning Languagesthrough Technology

Tools for Gommunity Building
Alado Webcasts
voice chat platform

htfrp:/ / vvww.alado. net,/

Dekita.org
blog host

htfrp:/ / www.dekita.org,/

Elluminate
voice and video chat platform

htfip:/ / wvvw.e||um inate.com,/

ICG
instant message and chat softnrare

hltp :/ / rrwtw.icq.com/

iVisit
instant messagesofhnare

hIrtp:/ / trttrrtrt.ivisit.
com,/

LeanningTimes.
org
online community host

hltp :/ / v'rv'rw.l
eanningtim es. org/

Moodle
CMS softntare

le.ong,/
hltp :/ / v'wtw.mood

NetMeeting 3
chat softuvare

hWp:/ / vwwt.micro sofb.com/wi ndows/ netmeeting/

Nicenet
chat host

hltp :/ / wvwt.nicenet. net,/

The Palace
chat host

hIrtp:/ / v'rwrrt.th
epaIace.com,/

Paltalk.com
chat software

hftp :/ / v'rv'rw.pa
lta Ik.co m,/

PuneVoice
voice mail

hhtp:/ / wvvw.pure-voice.net /

RealPlayen
media player

hltp :/ Alrtrvt.nea
l.com/

TalkingCommunities
voice chat host

ftrtp:/ /talkin gcommunities.coml

TappedIn
online community host

hftp:/ / rluwt.tappedin.
ongl

Windows Live [formenlyMSN)
Messengen
instant message and chat softrware

hLtp:/ / get.live.com/ messenger,/overview,/

YahoolGroups
onlinecommunityhost

hhtp:/ / groups.yahoo.com,/

Yahoo!Messenger
instant message and chat sofhtare

hltp: / / messenger.yahoo. com/

lssue: Iools for Online TeacherCommunitiesof Practice
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